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the same manner and at the same rate. The problems
of individual differences in methods of learning have already
been discussed1 and making a curriculum is a technical
problem dealt with in a previous book.2 Here it only
remains to give general criteria of the worthwhileness of
knowledge.
In the widest sense it must be useful. I do not mean
that history should only be studied if it is an examination
subject, but rather that, even if it is an examination
subject, it is in the long run useless unless it develops a
child's personality—adds, for example, to his interest in
men and the motives that stir them, fires him with a desire
to emulate the young Marco Polo or sends him searching
for stories or records of the life in his own town.
In such a sense knowledge should be a guide to conduct
and only in so far as we all, even mature people, look to
the future and plan for it, can there be any justification
for spending the present on the acquisition of knowledge
or skill that probably, but not certainly, will be useful in
later years. If such knowledge is to be acquired gladly
—the only security for its retention and later use—we
must have the pupil as an active co-operator. He must
learn his tables because it will save him time to have them
in his mind, ' do home work ' to improve his spelling, and
later make amazing multi-coloured charts to show what
influences were at work during the German Romantic
revival. Thus does he acquire living knowledge and not
lumber-room facts.
Consequently the curriculum must be as wide as possible
so that children can find the help that they want. There
are two limiting factors. The community's wishes must
be consulted and though if we succeed in making active
participators in Truth, Beauty, Adventure, Art and Peace,
no civilized community would have cause to complain,
1See pp. 182-191.
1 See A First Book of Teaching, Ch. IX.

